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Existing models for explaining individual educational

attainment have not been patticularly useful for explanations of the
high dropout rate for black yYouths. This study employes a status
attainment apptoach in analyzing the school dropout probles, using
data from disadvantaged black youth who were enrolled in 1979 in a
targeted -dob placement program funded by The Comprehensive Employmernt
Training Act, The analysis shows that the school dropout rate amony
black youth in the program is related to family residential
instability. In ad’ition, it shows that dropouts tend to come from
larger families than do high schocl graduates. Only weak
relationships of parents education and vouth aspirations with dropout
rates are evidenced. (Author/APH)
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AN '\“T\IYSLD OF PACTORS FELATLD TO S"HO'OL

DROPOUT h‘\‘[‘}S TAMONG. BLAC}\ YOU‘I‘H

This Paper is a summaty of part of the reosecarch and evaluation resultns
from James H. Lowry & Associates study of the vYouth Fmployment Program {YEP)
which ig operated by the A. Philip Randolph Educaticral Fund. The over-
all siudy was concerned with the relationship hetwcen school outcomes, parti-
cipation 1n YEP, and employment following participastion in the progrom. The
resgarch in this paper addresses three guestions: £

1) wWhat are the differences between characteristics of

black youth whe have dropped out ©f scheool and those
whe have graduated?

2} What are the factors related to black youth leaving
schoel?

3) How do the data on the YEP youth add to our vnderstanding
of the schoel-to-work transition?

The analyses are Lased on data from personal interview with about 200
black youth that were enrolled in YEP in 1979, The analyses arc descriptive
and the findings exrloratory. The research is intended to enlarge our under-
standing of the process by which disadvantaged black youth either .. -h high .

school or leave schoc' prior to graduation.

STATUS ATTAINMENT RESEARCH

Research on the process of education and occupation attainmen* has been a
mazjor focus of social sciencists in +he fields of education., sociolegy, and
economics over the last several decades. The relalionships between students'
socie~economic Qackground and their le.el of schoeoling and subsequent occupation
has been an important area of social rescarch since the 1940's (See, for example,

! Warner, W.L. and Lunt, 1%42; Hollingshead, 1649). However, with the funding of

large-scale naticonal longitudinal surveys, the develeopr 1t of sophisticated

ERIC -' J

A FullToxt Provided by ERIC




Q

ERIC

Aruntoxt provided by Eic

methoddelorgics For 4 Ta coll-ction and ialy e, and the aapla stron of the

computer to the sncial sciences, more complex models for explaining student's

4

cducational and career cutcomes were developed.

In the carly 1960's, several major studies established the basis for

development of multivariate status attatrment models:

e The longitudinal study of Wisconsin High Schoel Seniors of 1957
bed an by Scwell, Haller, Duncan, and others., led to a
multi-stage model for expPlaining college enroliment,
grad .ation, nd, later, occupational attainment.

The "Wisconsin model"™ added social psychological vari-

, ablecs to the understanding of status attainment. "Signi-
ficant others influence," “"Elucation aspiratiens,” and
"occupational aspirations™ were found to nave independent
efJects as intervening variables in the model.

Blau and Duncan's research on The American Occupation
Structure (1967) provided a method of explaining

[N —

occupational status based on multi-variate analyses

of a wide range of demographic and family background
characteristics.

® A national longitudinal study cof education achievement
and attainrent and occupational attaimment, called "Project
Talent," was funded by the Federal Government in 1965,
The purpose of the study was to determine the long-term
relationship betweein high school education, post-high
school education, and career employment.

These large survey and data analvsis studies tended to get the standard fer

research studies on the relatienship of students’ and characteristics to educa-
tion and occupational outcomes. *

The development of multivarizte, casual models for explaining educational

and occupational attainment has resulted in better overall understanding of

the specific factors that lead to a student completing a particular level of g{
schooling. However, the voluminous number of studies using the status attainment ="
models have tended to be concerned with specification of the r~lative 3
=

* Several other major federally-funded national survey nrojects have added o E%
the data case for research and analysis of the status attainmment process, -55
such as ta¢ ¥ruth in Transition study (Tnstitute for Social Research University gé
of Michigan) and the National Longitudinal Survey of the Clase of 1972 (NCES). %
&
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uagortance of fuctors that explain higher cducation attarhment, such as carning

a college degree, und higher occupational status and income. Some of the 3

surv 'y data used in status attainment types of analyses have not included

youth who dropped out of high schoel (National Lengitudinal Survey, 1972;
Duncan, Haller., and Portes, 1968). Other studies, although they include

data from @ random sample of all high school studants, tend teo have more
cumplete fellow-up data on successful students and/or tend to “ocus their
an2lyses on explanations of high education and status attainment {e.g. Crain
and Mahard, 1978; Reitzes and Mutran, 1980). There are relatively few specific
analyses using a sub-suample of youth which have had low education attainment.

A second weakness of the status attainment models is in explaining
education and occupation ocutcomes fov minority and other disadvantaged youth.
The medels do not explain variation in education level and occupation for
Llacks as well as they do for whites. The analysis of the data {rom the
Eguality in Educational Opportunity study (1965) in the coriginal "Colcman
report,"” and subsgrjuent analyses , showed that when the eqguation for predicting
white students’' education achievement was fitted to black youth there was less
explanatory power (Harvard Educatiorn Review, 1969). Jencks (1972) found that
the multi-stage model used in their re-analysis of occupation and income attain-
ment in the U.S. had s:ignificantly lower predictive capacity when it was used
with blacks only. Analysis of the educaticnal and status attainment of the
general American population dees not lend itself to explaining the relative
failure/success of mincerities in the education and occupation systems.

: The development of the status attainment models for explaining education
outcomes has also not faciiitated resear—h on the specific problem of school

dropout rates in many schoel sysiLems, partic larly in large urban systems,
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The long=tuem conseguences of dr »pong aut or e dng "pae hed out” bas al=o not

been a major conc=tn of analyses in the status strainment ltiterature.

The geiowing concern with the mgh vites of youth unenployment within the
last several years has resulted in more shrontion bLeing directed towards rescarch
on the causes and ~onsequences of dropping out of high school. The Fuderal
Government has fuaded siveral major efforts to survey high school doopouts.

The Nat.onal Center for Bducation Statistics has conducted a urvey

of the characteristics of «chwol drapouts by state since the mid-1970's.  NCES
has’algo included collection of data on high school Aropouts in the National
Longitudinal Survey of the High School Class of 1978.

A sccond major thrust of the Federal Government into increasing research
on school dropouts has been made in the Youth Amendments to CETA (1977). By
funding demonstration programs and research that address the problem of youth
unemployment and school-to-work transition, Congress and the Derartment of Labor
have stimulaied interest in recearch and analysis on school dropouts and the
effccts that leaving scheol has on youth participation in the labor warket.
Several major national longatudinal studies of disadvantaged youth and their
school and job outcomes have been inscituted througa DOL, 2.g. the National
Longitudinal Study and the Current Labor HMarket 3urvey. .In addition, a number
of smaller-scale studies on the problems . elated to disadvantaged and minority
yoath finishing school and obtaining carcer employment have been supported

through the Department of Labor.

RESEARCHE DNDER YEDPR

The main outcome >f YEDPA {Youth Enployment Demonstration Projects Act) has
been to create and fund demonstration programs and projects for testing methods

of a) invrcasing the schonl retention of disadvantaged youth, b) providing youth with




Job training, .md <) dmprovang the trancytion from choul-te -work,  The Doy oaraae nt

I
i

of Labor = Office of Youth Programs has boen responsible for che develojpaent
of knowledge in these areas throuwgh reseavch on gﬁe cateqgorically funded
programs (YETP and YCCIP} and the projects created with discretionary Cunds.
The Youth Incentive Entitlement Pilot Projects (YTEPP) are providing a massive
experiment on the ¢ffects of guaranteed jobs on youth sehool dropout rates,
returning youth Lo education, ang subscquent full-time <eployment following
high school. Hew program Jdesigns are being Lested for increasing employmment
of §00th ir. the private scctor, creating Jobs through youth enterprises, and
wmproving training and job development gervices for students.

Another appreoach that the Department of Labor bas taken in developing
knowledge on effective approaches to improving the schoel-work linkages is
to fund projects that are designed te address the neceds of specific target
groupl:s, e.g. handicepped, offenders, and minerities. One of the demounsiration

projects fitnded to test methods ©f serving target groups is the Youth Fmploy-

ment Program (YEP) coperated by the A. Philip Findolph £ducatienal Fund.

THE APREF YOUTH EMPLOYMENT PROGRAM

The A. Philip Randolph Education Fund contracted with the Department of
Labor to operate a demonstration program of training and Jjob placement services
for ouc-of-school Tinority youth. The program was developed cut of the A.
Philip Rando.ph Institute's recognition of the need for increased local
activity in urban arcas to combat minority youth unemployment. Discretionary
funds under YEDPA provided funding fox the APREF model for assisting youth
in find}ng employment in the private sector.

During the first project yearx, 1978-79, the project was originated in

eight cityes which were selected upon the basis of having gevere minerity
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yonlh unemy levooent trobloms, 3ob growth votoatial, and a strong APR Tnstartute

chapter with extensive local networks of support. The chosen APR cheplers
were active in local union lcadership and could thus provide assistance to the
program with b Jevelopment, training, and placement.  The minority youth
unemploymant rate in the eight criginal cities; and Lhree additional cities
in the 1979-30 xtonded progrom, ranged {rom 16 Lercent to 54 percoent,

The APREF program moelel boeing used 1ln cach site is based on:

1) outrzach and recruitment to unimployed minority veuth
Ci(_}t.‘-,‘d 16-21 ;

2} providing services such as counseling, orientation to the
30b market, tutoring, intcrviewing and CED Lraining:

3} attempting to place the youth in full-time private sector

jobs or referring them for further education or training
services; and

4) following up with enrollees following termination.

At the end of t'e first vear of the program, 3,463 youth had been
enrolled and provided some cervices. Amony the enrollees, 737 enlered full~time
emprloyment (which exceeded the initial goal of 300 placements). Apbroximately
90 percent of the enrollecs were out-of-school, unemployed, youth between age
16 and 21. BAll che enrollecs cam; from families with incomes less than 70
percent of the lower living standard income level (LLSIL).

In the second year of the APREF program, funding for a research and evalua-
tion study was provided. James H. Lowry and Associates (JHLA) was selected by

APREF and DOL as the research subcontractor. The research objectives and the

design of the study were jointly developed by YEP administrators and the res.-rch

staff.
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Two Tasic mections forred the ro o caoeh abyestivee Tor the ot ady:

1) What are Lhe reussons for high drovout :ates among
disadvantaged minority youth? 1i.e,. what differentiates
the youth whe drop out of sclhieol froum those who gradnate?

2) what impact does the YEP (opcrated by AVREF) have in
improving participants' chances for fuil-time cmployment?

The status attaimment model for ¢rplaining education and occupation outcomes
formed the basis for hyjothesis develcpment and variable specificolion. With
crsrect to addressing the first reszearch objective - explaiuing school dropout
rates among minority youth - the rescarch design included analyzing the relation-
ship of cwveral participant characterisrtic variables Lo school graduation vs.
dropping out. JHLA anticipated that at least threc types of variubles should
be considered:

a} varticapant family background,
b} educaiion and occupation aspirations, and

¢} school perfeormance and oxpericnces.,

METHODOLOGY

The rescarch design cailed for collection of data on participant characteris—
tics through .ndividual interviews with a rerrcwentative sample of YEP parti-
cipants. lIotervicws were conducted by JHLA staff with youth in five program
cities, wh'ch were selected to provide a farr representation of all the program
sites in termg of participant characteristics, city size, economic conditions,
and geographic location.

The plan for selecting respondents was designed to provide a comparative
analysis between participants with Jifferent types of expericnces with YEP,

The sample strata were based on program statuz and services recelved through

the program. The plan called for an oaqaal number of iadividunals from cach of
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the five groaps te Lo mterviewsd tn each site. Doe to limitetions of time
ard funds, local YHP dircctors assisted in the selection and contacting of
reapondents.  Interviews wore con&uétcd at the YEP offices in ¢ach si1te.  As
a result of these factors, the group of 212 respondents was not equally
distributed across the sample strata.

The intcrview i1nstrument was designed by JHLA to minimize the information
that would pe obtained in the course of one interview on the key study variables,
such as participant background, attitudes, current status, and occupation angd
education aspirations. Since a longitudinal study would not be possible, the
questionnaire was designed to include items that would provide for an analysis

of the relationship between participants past experiences, their current status

and program experiences, and outcomes following the program.

DESCRIPTICN OF VARIABLES

School drorout. The APREF model (as designed to target services to out-of-

scnool youth. The total number of program participants was comprised of 45
percent high gchool dropouts. Thus, a major concern of the program administrators

is how dropouts can be served through the programs to prevent extending a “failure

cycle.”" Tne fact that there is a high percentage of dropouts among program
participants, and in the study sample, alse provides an opportunity to study
the problems of dropouts as youth who have not succeeded in the educational

link of the status attainment Process. APREF was also interested in collection

I
:
5
k-
"

of information on school dropouts in the program who have returned to school
or to another educational setting.

The item used to indicate schoel dropout status was, '"Have You ever dropped
out of school?” This measure provided data from all dropouts from any education

system, including youth who dropped out, but subsequently furthered their ¢ducation.
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The itcems "Are you currently an -hoel?’ and "What 1s the highoest grade you have
completed?” were used to distinguish dropout-returnees from among all dropouls.
E@Eglgtg§gﬁgiggﬂé, Family background has cansistently been shéwn to be
cstrongly related to student 's educational achievement and level of attainment,
A composite index of parenis' socio-economic status haog generally beegn used in
the status attainment l:iterature {Swell and Shah, 1968; Hauuer, 1971). The
expectations thal paroents have for chitdren has been feund to be a sigm ficant
influence on atteinment (Kerckoff, 1972). 1In resecarch on the black family, a
key’question has been the relationship betweer family stability and cducation
and occupation outcomes of children {(Staples, 1971}. Generally, it har baen

fcund that ¢ stable family setting, even when one harent is abseat, is an

important factor in promoting positive achievements of children in school.

Three items were used 25 indicators of the family background of YEP

participants:
1) "where did you live before moving to this arca?"
(different city, different state, have not lived

in another city or state.)

2) "How ofter. have you and your family mpoved in the
past ten years?"

3} How many brothers and sisters 4o you have?”
The first question basically addresses the geographic mobility of participant
families. The sccund question, which addresses the extent to which the family
has moved., provides a measure of the degree of mobility within the community
thereby indicating the stability of the family. The number of times a family
has moved may also be indicator of the relative family income since poorer

families tend to move more often (Blau and Duncan, 1967).

Q
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The thitd question, concervning the a2 of the famity, has piovicusly
been found to be negatively related to the status attainment of chylid.en
(staples, 1271}, since families from lcwer socio-cconomic backgrounls
jenerally have a greater number of children, this rtem may partly refleci the
social class background of participants. Howover, because the income ruequiro-
ments for Lhe program preclude a wide range of variation herween the swcial
class Lwkgrounds of participants, analyzing family =sive ond school lraving
in this study is likely to provide a fairly accurate measure of the teue rela-
Lioriship, if.¢. the effccts of social claus background will be conitrolled.

Parents ¥ducation. A key explanatory variable in the status atlabhiment
models has been parents’ education background. The education lovel of
parents has been demonstrated to have a strong ladependent effect on succesding
variables in the model, and to be positively related to children's educdation
attainment. The indicators of partents' cducation in this study ace "hichest
tevel of vducat on your father has completed" and highest lovel of education
your mother has completed." We wculd expect that the higher the lcvel of
parerts education, the lower the probability that participants will be school

dropouts.

Educational Aspirations. Research studies that have contributed to the

development of the status attainment model have most often found that the
educational aspirations of gstudents is an intervening variable in the provess,
but that aspirations have an independent effect on the eventual level of
attainment. That is, students with high educaticnai goals more often have
higher levels of attainment than students that have low education goals for
tgemselves. In the interviews, YEP participants were ash.d, "Do you plan to

furthey your educotion some day?", and a succeeding question, "How far n

school do you plan to go?” We would expect that participants who have drorped

E
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out would have lower aspiraticns for furthering their education than high school

graduates.

[

CETA Experience. A large percentage of the participants enrolled in YEP

have previously been enrclied in a local CETA Program. APREF and DOL

expressed an interest in determining the consedquences of participation in a
CETA program for subsequent eduv~ation or empleoyment, and particularly if CETA
enrcllees leave the program prior to completion. The interview instrument
included an of en-ended item on the respondent's experience with CETA programs.
The'res;onses were coded v type of program in which participants were enrolled
(job training, summer employment brogram). This item is designed Lo be used
for descriptive analysis of the relationship between YEP participants' schoel

outcomes and their experiences in CETA programs.

Occupational Aspirations. The occupational aspirations variabie has been

shown to have a -ignificant role in explaining occupational attainment

(Duncan. Haller, and Portes, 1968; Featherman, 1972). Occupational aspirations
are also related to education attainment -- students Who have higher career
aspirations tend to do better in school and attain higher cccupations (Sewell,
Hatler, and Ohlendorf, 1970: Picou and Carter, 1976).

T» the study of YEP, the occupational aspiration variable was operational-
ized by the item, "what is your career goal?" It was hypothesized that school
dropouts are less likely to have well-defined aspirations and would not indicate
a career goal. The lack of goals would be reiated to their decision to leave

school. Conversely high scheool graduates shouid have o¢cupational aspirations

and career goals.
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CHARACTERISTICS OF THE SAMPLE

As described above, the plan for selecting sample participants according
to specified sub-samples was only partically fulfilled. The final sample is
under-represented in the non-positive termination category and participants
that have retained jobs over a longer period of time were not differentiated
from recent Placements.

Exhibit 1 provides a breakdown of the final sample according to0 several parti-
cipant and program status characteristics. The sample can be compared to the
popﬁlation of YEP participants that had been enrolled to the peint in the
1979 program year (June 1 - September 30) a: which the interviews were com-—
pleted. The data on all participants is fram che APREF Quarterly Summary of
Participant Characteristics.

The data show that over these key indicators of the characteristics of

participants, the sample is highly representative of the total YEP population.

Thus, even though there are limitatjons of sémple size and the sample was not
selected by a random method, the participants interviewed are representative of
the overall participant population.

The distribution of the sample betwesr the five cities in the study and
the corresponding numbers for the participant population in each city are
shown in Exhibit 2. This table also provides a breakdown of the high school
dropouts in the sample by city, which is of particular interest for this study.
The table shows the breakdown of participants who have ever been school drop- _
outs by their current status, i.e. scheol ;ttendée, high school graduate or

dropout. The data show that a total of 18 of the school dropouts have returned

to school (high school, vocaltional school, or college) and were in school at




COMPARISON OF PARTICIPANT CHARACTERISTICS

OF SAMPLE WITH YEP POPULATION (As OF SEPTEMBER 30, 1979)

SAMPLE POPULATION 1
] i

Total 212 (100%) 1713 (100%) ;

Sex

Male 115 (54%) 897 (52%)

Female g 97 (463%) 816 (48%)

Age

14-15 3 (1%) 27 (2%)

16-19 135 (643) 348 (55%)

20-21 58 (273) 458 {55%)

over 21 16 (8%) 280 (27%)

Education Status*

High school Student 17 {8%) y 183 {(11%)

H.S. Dropout 93 (44%) 756 (44%)

H.S. Graduate 74 (35%) 631 (37%)

Post H.S. Attendee 28 (13%) 143 (8%)

EthniE[Rac_i_q_{__g_rg_lip

Wwhite 12 (6%) 45 (3%)

Black 200 (94%) 1647 (963)

Hispanic 0 19 (1%)

Program Status

New Enrollee 33 INA

(first day)

Placed a8 (23) 290 (174)

Services . i 116 INA

Non-Positive Term 7 INA

* Current education status at YEP enrollment. Thus, 93 youth enrollees in the
sample had dropped out and not returned to education.

15




CITY AND BY NUMBER OF SCHOOL DROPOUTS

‘ POTAL TOTAL BETURNED GRALUATED
Lo Lrry . __ N $hMPLE DROPOUIS _ TO SCHOOL  HIGH SCHOOL ]
Baltimore . 56 18 3 1
Davenport 33 27 4 )}

(Quad Citics)

Jackson, Miss. 50 47 3 1

Jackgonville, Fla, 41 22 7 3
Louisville 32 10 1 4
TOTAL 212 124 18 15




the time ©f the study interviews. Fifteep of the fespondents that had dropped
out at some time subsequently returned to high school and graduated or earned
]

a general eguivalency diploma. Thus, a total of 33 of the 124 YEP participants

in the study sample {or 27 percent) that have aver dropped cut have subseduently

returned to some type of edncation system or program.

RESULTS
The analysis of interview data to deteraine the relationships between

participant characteristic variables and school dropouts was conducted with

a series of bivariate distribution tables. To accomplish our tasks, the rela-
tionship of each variable hypothesized ;5 related to the dropout rate among
YEP participants was examired individually. The research design and analysis
Plan are based on an exploratory analysis of variables which have often been

used in status attainment research. The analysis examines the applicability . E

I

of these variables in explaining school dropout rates for minority and disad-

vantaged youth in the YEP.

An initial descriptive analysis of school dropouts in YEP is provided by
a breakdown ¢f *he dropouts' gell-reports of why they dropped out of school.
The respondents were asked why they had dropped out of school at the time they
did. fhe categories of reasons for dropping out are displ;yed in Exhibit 3.
This exhibit includes both all participants that have ever dropped out and
droPOut-retufnees.
& The responses to this open-ended question probably do not provide an

indication of all the factors related to leaving school: or in many cases even

the real reason for 1éaving- Bowever, the data do provide a summary of the
participants' views of why they left. With an iscue such as leaving school,

there is wvery likely to be a pnumber of interrelated factors in the decigion.

Y
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PARTICIPANTS-SELF*REPORTED REASONS

FOR DROPPING QUT OF SCHCOL

Reason Total City School
Balt. Davenp. Jax, Mg Jax, FL Louisv. E returnees graduates
Bored ’ 25 'S 3 ‘11 3 3 3 2
Could not ¢et along 23 T 8 9 4 1 ! 4 0
' P
Personal reasons 17 2 6 8 1 0 ; 0 0
Need a job 17 2 7 3 3 2 ' 2 0
Pregnant 15 1 1 7 5 1 i 5 3
Put out 9 2 4 2 1 0 l 1 0
” Records problem 7 1 0 2 4 0 E 0 0
Babysitting 4 1 ) 3 0 0 i 0 0
Bad grades 4 1 1 1 1 0 % 0 0
: ;
Transferred to 2 0 1 1 0 0 ! 0 0]
night school ox [
skills training i
TOTAL* 123 16 3l 47 22 7 15 5

* The differences between the total number of responses and total responses,
by city from the number of dropouts shown in Exhibit 2 is due to five respon-

[

dents not answering thas question and four responsents giving two different

reasons for dropping out.
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In addition, for many dropouts the decision to leave is not a clear-cut one
made at 2ne point ix time. There is often an interacticn process between
the student, school, and/or family. For example, nine respondents caid they
were "put out" of school.

The self-reports data demonst{ate that academic reasons for leaving school
were cited by very few of the respéndents. Almost half of the students said they
were either "bored" (23) or "could not get along” (Z3). Another 17 students cited
"pexrsonal reasons.”" Thus, a majority of the students cited reasons related
mor; to their failure of adjustment to the school environment. Fifteen young
women cited pregnancy, which may indicate the school's unwillingness to allow
students to stay in schoel. It could also indicate, being pregnant, these
young women 4id not want to stay in school, or that pregnancy was the r.ason
cited ingleaving when there were also others. The data on dropout returnees
and graduates show that about half of the pregnant young women who left have
eventually returned to complete their education.

Only 17 of the dropouts said thay left school because they needed a job.
These results demonstrate that black youth are likely to leave gchool for
behaveorial and social reasons rather shan for academic or economic rcasons.

Family Background

The analysis of the relationship between the three indicators of family
background and school dropouts are shown in Exhibits 4,5, and 6. 7The results
demonstrate only very weak support for the hypothesis that family stability
and characteristics of the ¥YEP participants' families are related to whether

or not they have finished school.¥*

* The family background continues to be a factor for both dropouts and non-
dropouts since over 90% of the participants still live with their parents
(or parent).

2]
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The bivariate distribution of "where participants lived previcusly” and
whether they dropped out or finished school is shown in Exhibit 4. Even
thou:;h a higher proportion »f the geographically mobile youth have dropped out,
the small number does not provide strong support for the initial hypothesis,
It may bhe that a higher proportion of the youth who have moved to the city and

i
dropped out find their way into the progéam. The data on these participants
show that there is a tendency for minority youth who are geographically mobile
to have greater difficulties staying in school.
’ Exhibit 5 provides the results from c¢reoss-tabulating the number of times
a family has moved their residence in the last 10 years with school drop-out
rates. The data show a strong positive relationship between the number of

times a black youth's family has moved and the probability of the youth

dropping out of school: . )

a) forty-three percent of the participants whose family
has never moved have dropped out st some time:

b) sixty-four percent of partacipants whose family has
moved orce were dropouts: and

c) in seventy percent of families who moved two to four
times, the YEP participants dropped ocut of school.

Although the total number of enrcllees who have moved over four times is smali
{total of 14 respordents), the ratio of dreopouts to non-dropouts continues to
increase.

A statistic that also shows the diffeirence between families who have
moved frequently irom those wmoving infrequently is the average number of moves
by sub-group. The average number of family moves for the whole sample is

1257. The average for families of dropouts is 1.92, while the average move

rate for participants who graduvated from high school is 1.24.




QXHIHIT 4

ANALYSIS OF GEOGRAPHIC MOBILITY AND

PART]CIPANTS LEAVING SCHOOL

Moved From

Different City
Different State

. Other

Have not moved from
another city or state

TOTAL

. e e ]

Yes No
16 5
17 3]

5 4
86 73
121 88

School Dropout

R

Total |

2} (10%)
23 (11%)
9 (4%)

159 (75%)

212

o ———— sy
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5 of wore
MNe answer

AUALYSTS OF IAMJLIES' FraoUrneY OF ¢ HAIGING

KESIDENCE AND FAKFICIPANTS 1EAVING SCHOOL

Number of tim:s moved
in the last 10 years

Hone

-

TR

MEAN

e A e e A B e ot L = e W o e R .

35 (43%) 46 (57%)

S (7ewy

School Dropouts

Yes No

20 (36%)

18 (30%)

36 (64%)
42 (70%)_‘ﬂ“
NI
1
s T

1,92 1.24

Total

Chi-Square = 9. 24

(significance level = .05)
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These analyses indicate that there is definitely a reclationship between
a frequent change of residence by a familY and a lowser pProbability of the
children's chances of completing high school. It must be recalled, however.
that this analysis is for a select sub-group of youth -- predominantly
economically disadvantaged black youth. There are several possible explana-
tions for these results., Certainly, one factor is the hypothesized ecffect of
family stability on black student’s educational attainment. The rate of moving
is an indication of other kinds of disruptive factors in fawily life, other
than simply the geographic movement within a city. Tt could also be argued
that chandge of residence causes children to change schools more often. This
factor may be important for poor minority youth's chances of success in school.
The cross-tabulation of mmber of siblings by dropout rates which is dis-
played in Exhibit 6 indicates that black vouth from larger families have a
higher probability of leaving school: .
a) only 32 percent of the sample participants who are either
an only child or have one brother or sister have dropped
out of school;
b} participants with two or three siblings have dropped
out at a rate of 41 percent which is below the average
for all participants of 58 percent.
Families with four or.more children show significantly higher dropout rates-
Black youth from these familjes have at least a £5 percent probability of
drogping out of school.
The mean statistic for the dropout and non-drepout sub-samples clearly

show the differences in family sizes., Dropouts have an average of 6.5

brothers or sisters while non-dropouts have an average of four siblings.
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Huinber of Siblings

ANALYSIS OF FAMILY SIZE AND

PARTICIPANTS JLEAVING SCHOOL

L]

. e i m— v

School Dropout

Yes ] No

A I

16 (32%)

18 (62%)

Total

2=3 20 (41%) 29 (59%) 49 |
s T T T e e esa| e
-—6_-8‘_— B B 35 {81%) ‘—_*“—--_3— {19%) N :3 o
;g--;r*more . *“_ 28 (70%) 12 (30%,)*_*__:0_“_‘ ]

TOYAL

MEAN

Chi-Square = 21 .8

{significance level

1]

124 (58%) 88 (42%)

6.48 4.09

= .01)

oo
L

212
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The data support the hypothesis that family size is related to school
dropout rates. The results are consistent with the body of rescarch
on the consequences of family size for the education and carecer outcomes of
children. 1In pzevious studies: the effect of large families in depressing the i
status attainments of youth has been partly related to social class. A portion
of the relationship shown in these data also is likely to be due to socio-
economic variations. Hewewver, the resul.s demonstrated here for a group of
youth from basically similar social ¢lass backgrounds suppert the proposition

that &s the pumber of children in the family increases, the probability of the

children attaining higher education levels decreases.

Parents Education

The results from the cross-tabulation of father's educatiun level by
scheol drepout vs. nen—-dropout are found in Exhibit 7. The cross tabulation
of mother's education level and dropout vs. non-drepout is shown as a Separate
table ont the same page. Since the results for father's and mother's education
are very similar, the relationships for the two variables will be analyzed
tegether.

Both father's education and mother's education show an overall weak
relationship with school dropout rates. Higher levels of parental education:
through high school graduation: are not related to lower dropout rates. Black
youth whose fathers have graduated have a 60 percent dropout rate, while parti-
cipants with high school graduate mothers have a 57 percent dropout rate
(average eguals 58%).

However, the effect of parents completing educaticen past high scheel
dées appear to ;ncreaéé the prebability that children will net leave school.

The differences are not larde between parents with a high school education

20
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:".NAI:YS'J_S‘ oF _Pf;'}-\l"hi_‘:l‘.s_ ELUCATTON A‘l:’l‘}'\_II»IF-ﬂ"JNT

AND PARTICIFANTS LEAVING SCHOOL

School Dropout

o r— . sl — ——— ‘I‘
Father's Education T.evel Yes No Total
Grade School 17 (772) S (233) 22
Junior H.S./Some H.S. 16 (50%) 16 (50%) 32
A g e e Skt ey - ——Y g o e i T r— i e — b ——— e A o e - b mam e
High school Graduate 27 {60%) 18 {40%) 45
Some Coll./Coll. Grad. 9 (43%) 12 (57%) 21
other post-H.S. ] ) ) _ o
Sub -Total 69 (57%) 51 (43%) 120
Don't know 55 {60%) 37 (40%) 92
TOTAL 124 (58%) 88 (a2%) 212
Chi-Sguare = 4,30
{significane level = N.S.)
School Dropout
.
Mother's Education Level Yes No Total
Grade School 12 (67) 6 (3R 18
Junior #.S./Som< H.S. 27 (568} 2l {44&) A8
High School Graduate | 39 (568) 30 48) 69
Some Coll./Coll. Grad 11 (3%) 17 (61%) 28
*other post~H.S.
|
Sub-Tctal 89 (5%) 62 (4%) 183
Don't know h 35 (71%) 14 (2%) 49
TOTAL 124 (588) a8 (42%) 212
Chi-Square = 3,16
{Significance level= N.S.)
-~
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and those with at least some college or other post-high school education,

but they are likely to be significant were the data obtained from a somewhat
larger sample. The relationship of post-high school education to lower drop-

out rates is consistent with one of the basic findings from the status actain-
ment literature, It has generally been found in those studies that one of the
best predictors of whether the parents have had some c¢ollege (Sewell and Shah,
1968; Hauser, 1972}. The resuvlts from these data show that some post-high schoel
education of parents is related to lower dropout rates.

The analysis of data on parents education also show some relationship
between knowledge of parents education level and leaving school. Forty-three
percent of the interviewees did not know what their father's education level
was and 23 percent of the sample did not kuow their motner's education level
completed., These results provide two kinds of information for undexstanding
school dropout rates of minority, disadvantaged youth:

1) Almost twice as many participants do not know their father's
education level as do not have knowledge of their mother's
education. This may indicate the extent of absent fathers
in participant families.

2) Mot knowing the mother's education level is a stronger
predictor of dropping out than lack of knowledge of
father's education {71% vs. 60%). This could he evidence
that the mothers of black youth have relatively more
influence in determining educational outcomes of parti-
cipants that the fathers.

When a youth is unaware of his mother's education, it may be that the
mother has not transmitted her expectations and aspirations for his/her
education and career. This could explain the reason for the higher dropout rates

for youth who do not know their mother's level of education attainment. Apparently.

lack of knowing father's education, and thus influence of the fathers: is not




as important for educational cutcomes for those youth with charactericiics

similar to those in the study sample.

Educaticonal Aspirations

Mext., we consider the results for the hypothesized relationship between
educational aspiraticons of YEP participants and whether or not they have ever
dropped out of school. .The analysis will bhe conducted in two parts - first,
for all participants in the sample, and second, for dropouts that have returned
to &chool. The cross-tabuiar analysis for education aspirations by dropout
vs. non~dropout and dropout-returnees is in Exhibit 8.

The primary finding from the analysis of these variables is that there

is little relationship between aspirations and dropping out. Dropouts and
non-dropouts are ve., similar in not having any interest in further education.
According to these data, ninety-six percent of dropouts have no plans for
further education. while 94 percent of non~dropouts have no plans for further
education.*

A cross~tabulation of education plans (aspirationg) by dropouts returned
to school shows that none of the dropouts who have returned to some type

of education have any future goals for education.

* Thege results must be considered in light of the fact that responses to the
interview item concerning plans for further education may have been affected
by where the question was placed in the interview schedule. It followed

_several questions asking for participants' opinion about the school they
‘went to. The question may have been interpreted as referring to either their
old school or any type of academic education. gince the duesticon did not
provide for any specification of different types of education, e.g., voca~
tional skills training, job training. ete¢., it is difficult to tell if
respondents were referring to the type of school they had been in or any
education program.




CAHISIT 8

RNALYSIS OF PARTICIPANTS® pDUCATIONAL

ASPIRATIONS: AND_LEAVING SCHOOL

School bropout

T e e e e e ——

Plans for Further Education Yes No Total Bropout
Returnees
Yes . 5 (4%) 5 (6%), 10 0 'y
T o 119 (96%) 82 (943) | 201 12
HO Answer 1 1
TOTAL 124 88 212 18

Elﬁl(; 30




A possible explanation for the finding of little differcnces in aspirations
ig that the youth enrolled in YEP are all locking for a job or have otained a
job. The data may indicate that most black youth in the program do not see -
anv relationship between education and working. fThey may hot perxceive that
more training or schooling may be necessary to advance to a better job. Many
youth, inciuding high school graduateg, probably see YEP as ah alternative
to the school experiences which they have not found enjoyable or productive.

CETA Experience

’

The relationship between participants® experiences in CETA programs and
their school outcomes are shown in Exhibit 9. One of the research gquestions
that APREF and DOL were interested in was the relationship between participatien
in a CETA program and the degree of success the youth have in school and in
YEP.

The two types of CETA programs that YEP participants have primarily been
involved in are the summer employment program and skills training programs.

Most of the youth in the summer program participate while still in school

(age 14 through 19), while skilis training courses are generally offered only

to dropouts or high school graduates. Thus: the two types of programs have

a different time relationship t¢ whether or not youth have dropped out.
Among the group of YEP participants that answered the guestion on

CETA experience, 82 youth, or 51 percent of those respending, had been

enrolled in either a CETA sunmer proéram or job training program. about

two thirds of these youth had been in a summer job through CETA. A smaller

proportion of the summer CETA enrollees dropped out of school (16 of 51, or

31%) than the proportion of all YEP participants who dropped out (58%). This




ANALYSIS OF PARTICIPANTS CETA

EXPERIENCES AND LEAVING SCHOQOL

school Dropout

EXHIBIT 9

CETA Experience Yes"® No Total
Summer 16 35 51
Job training 21 10 31
SUB-TOTAL 37 l 45 ‘ 82
None 36 42 18

TOTARL 124 g8 212




may indicate that the summer program does help minority youth to stay in
school. The results could also be a factor of the particular youth who were
recruited to‘the.yEP. The gmall numbers of respondents make determination of
the validity of results more problematic.

Sixty-eight percent (21 of 31) of the YEP participants who were in a
CETA job training program were school dropouts. These data may indicate that
these CETA programs tend to serve dropouts. It also may indicate that most
former CETA job trainees in YEP who did net obtain a job through CETA or
drokped out of the program also were scheool dropouts. This group of youth

may be fairly well along a "cycle of failure,” i.e. high school and job training.

Occupational Aspirations

Exhibit 10 provides a breakdowr of school dropout vs. non-dropout by YEP
participants occupational aspirations (caree? plans) . These data allow for a
basic analysis of thé relationship between occﬁpational aspirations and education
attainment. Since only a minority of the participants are still in school. it
also is not a time-ordered analysis of aspirations and education cutcomes.

Three-fourths of all the participants have some kinds of career plans.
Seventy-one percent of the dropouts have some plans and 78 percent of non-
dropouts have career plans. These career plans -of particaipants could have
been made since rece.sing the YEP services. The differences may indicate
that high school graduates have a somewhat better idea ©of what kind of
employment career they would like. However, the high proportion of partici-
pants who have career plans 2nd the small sample size do not allow any definitive

results to be ohtained.
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ARALYSIS OF PARTICIPANTS OCCUPATIONAL

ASPIRATIONS AND LEAVING SCHOOL

F)

S&hool D opout
— —

Career plans ] Yes No Total

F
4

Yes . 87 (71%) &g (78%) 155(75%)
No 36 (29%) 20 (22%) 56(25%)
TOTAL 123 a8 211
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CONCLUSIONS . _ .
‘This analysis of the relationship between several characteristics of -

YEP participants and their rate of dropping out of school has produced research

findings which expand our knowledge of the dropout problem among minority
youth. Some of the findings also add to the existing knowledge of the status
attainment process.

+ A primary finding of analyses of YEP school diopouts is that differences
in family background have a significant relationship to whether participants
complete high school. Enrollees in YEP (who are almost all poor black youth)
who come from very large families are moxe likely to leave school before
graduation. It was found that among families that move their home more often.
there is a higher probability that the children will not finish high séhool.
One interpretation of both of these findings could be that both family
variables are measuring social class effects. Lower class families generally
‘have a greater number of children and they also tend to move more often. But,
to the extent that the income requirements for YEP enrollment have provided a
control for social class. the results indicate that faﬁily mobility and s;ze
have independent relatinnships to whethexr children complete school.

An interpretation of the relationship of family mobility to dropping
out is that changindg residence may be disruptive to the child's relationships
to teachers and other students. Higher frequency of moving also may indicate

general instabiliiy in family relations which would impact on the school

- -

performance of children. The findings for size of family tend to verify
- similar findings on education and occupation attainment for American Youth

in general.




-23-
A second major finding was that there is a fairly weak relationship
Letween parents cducat ion attainm-nt and particiyants dropring ot of school
or graduating. Parents who have some ¢ollege or post-high school cducelion
have a lower probability of their children not finishing high school, but .
levels of parents éducation from high school 9raduate down do not appear

to improve the chances of children to graduate.

An iwportant finding from the analysis of the relationship hetween rarcnts,
and participants education attainment is that a significant proportion of
both dropeuts and noﬁ—dropouts do not know what level of cducation their Parents
have completed. Scveral implications of the findings we;; drawn. First, there
were tyica as many youth who did not know their father's cducation level
as knew their mother's. These results may indicate the effect of the absent
frther. Second, it was found that among youth who G0 not know their wother's
education level, there is a somewhat higher proportion who drop out of school.
It was concluded that the mother's educatis-n background and the'ghild's RNOow-
ledge of that background are more important for the education attainment of

poor ‘black youth than the father’s education level or knowledge of his education.

These results support the findings in the status attainment literature that
the mother's education level is a significant factor in the education attain-
ment of children. From the findings of this study we might additionally
conclude that the lack of communication of educational expectations from
mother to child, indicated by the youth's lack of knowledge of mother's
education level, has an effect on whether minority youth complete school.

A third conclusion that can be made from the results of this study is
that black youth in the YEP have low education aspirations. Participants'

éﬂucational ambitions do not appear to be related to whether or not they

graduated from high school. With some reservations in the validity of the

36
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data, it appears that black youth in the program are either not interested
in furthering their education or that they have little knowledge of the
educational options available to them, particularly education or training
directly related to obtaining jobs with career—potential. The Jack of
plans for education may also indicate a general disinterest in education
due to the poor experiences both graduates and Aropouts had in the public

school svstems.
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